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Higher Education in the United States has evolved through three 
basic philosophies concerning who should attend college. The first of 
these philosophies was the aristocratic philosophy, which advocated 
that college was for those who could afford it and needed it for their 
situation in life. The second philosophy was the meritocracy philos-
ophy, which advocated that college was for only the academic elite. 
The third philosophy is the egalitarian philosophy, which advocates 
that college is for individuals that have the ability to profit from 
post-high school education. Medsker (1) states that: 
If it were necessary to identify the single most significant 
emerging characteristic of education beyond the high school, 
most scholars in the field would probably point to its 
egalitarian nature (p. 137). 
The adoption of this egalitarian philosophy has brought into the 
main stream of higher education students with diverse backgrounds and 
ambitions. In response to the needs of this clientele, community and 
junior colleges have expanded their curriculum offerings to include 
occupational and technician education. Medsker (1) states that: 
Their location close to the homes of potential students, 
their nonselective admissions policies, and their tendency 
to off er a variety of programs (many of which lead directly 
to employment rather than to a baccalaureate degree) have 
made community colleges the most significant of all higher 
institutions in extending educational opportunity •••• Thus, 
junior colleges in the United States evolved naturally from 
the egalitarian premise that each individual should be al-
lowed to develop to the limits of his capabilities (p. 11-14). 
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Northeastern Oklahoma A & M College initiated a division of tech-
nology in the fall of 1959. This division has since grown to 20 de-
partments. Of these 20 departments 10 have the common objectives of 
providing students with information and skills required for entry level 
employment within an industry related technical discipline or transfer 
to a four year college or university to pursue an advanced program of 
study related to a technical discipline (2, p. 113-157). In the past 
five years there have been 266 individuals awarded an Associate in Arts 
Degree (A.A.) in these 10 technician education departments. 
The Problem 
Students enter the technician education programs at Northeastern 
Oklahoma A & M College with diverse backgrounds and ambitions. The 
administration and faculty constantly evaluate all educational programs 
in terms of their compatibility with student needs. Also, annual 
student questionnaires are utilized which allow students to evaluate 
their technician education programs. Upon graduation, follow-up infor-
mation is obtained concerning post graduate activities. However, this 
follow-up information does not include an evaluation of their educa-
tional experiences related to post~graduate activities. 
To more accurately evaluate the accomplishments of the technician 
education programs at Northeastern Oklahoma A & M College, there is a 
need to periodically allow graduates the opportunity to reflect on how 
beneficial each a~pect of their educational experiences has been in 
relationship to post-graduate activities. 
Purpose of the Study 
The purpose of this study was to obtain and analyze follow-up in-
formation from technician education graduates from Northeastern Okla-
homa A & M College. The results of this study will facilitate: 
1. The evaluation of the different aspects of technician educa-
tion as they relate to post graduate activities 
2. The evaluation of student personnel programs offered at 
Northeastern Oklahoma A & M College 
3. The placement of future technician graduates 
3 
4. The recruitment and retention of technician education students 
5. The advisement of technician education majors 
6. The improvement of existing technician education programs 
7. The maintenance of graduate follow-up files 
Need for the Study 
Current evaluation of technician education programs are accom-
plished by gathering statistical indicators such as: dropout rates, 
student transfer rates, and graduate placement rates. Even though 
these indicators can provide an indication of the quality of a tech-
nician education program, they do not provide an evaluation of the 
student's educational experiences related to post-graduate activities. 
The primary concern of an educational institution must be the 
quality of educational experiences offered to the student. In evalua-
ting these educational experiences within the context of the egalitarian 
philosophy, the educational experiences must be beneficial to the 
graduate. 
There is a need to allow the graduates of a technician education 
program the opportunity to evaluate each aspect of their educational 
experiences as related to post graduate activities. 
Scope of the Study 
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This study was limited to graduates of Northeastern Oklahoma A & M 
College awarded an Associate in Arts Degree from the years 1971 to 1976 
within the following ten technology departments. 
1. Automotive Technology 
2. Computer Science Technology 
3. Construction Technology 
4. Design and Drafting Technology 
5. Electromechanical Technology 
6. Electronics Technology 
7. General Technology 
8. Machine Shop Technology 
9. Refrigeration and Air Conditioning Technology 
10. Welding and Metal Work Technology 
Each of these ten departments have connnon objectives to provide 
the student with educational experiences which will promote competency 
within an industry related technical discipline. 
Questions to be Answered 
It was felt that the following questions would provide information 
which would be beneficial to students, faculty, administrators, and 
counselors associated with technician education at Northeastern Oklahoma 
A & M College 
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1. Did the graduates complete any college work prior to entering 
the technician education program? 
2. What were the major factors contributing to the graduate's 
decision to enter the technician education program? 
3. In what types of post-graduate activities are the technician 
education graduates involved. 
4. Do the technician education graduates perceive their composite 
educational experiences as being beneficial to post-graduate activities? 
5. Do the technician education graduates perceive the student 
personnel programs at Northeastern Oklahoma A & M College as being 
adequate? 
6. Did the graduates have vocational experiences in secondary 
schools prior to entering the technician education program? 
7. What is the median salary for the technician education 
graduates? 
8. What types of employment are obtained by the technician edu-
cation graduates? 
9. Had the technician education graduates participated in devel-
opmental courses while attending Northeastern Oklahoma A & M College? 
10. Would the technician education graduates recommend his tech-
nician education program for others with similar ambitions? 
Definitions 
Several terms have been defined as they appear in the context of 
this study. 
Collins (3) defines student personnel programs as follows: 
By broad category, they are designed to provide the follow-
ing: (1) orientation to college and to educational,personal 
and career opportunities; (2) appraisal of individual poten-
tialities and limitations; (3) consultation with students 
about plans, progress, and problems; (4) participation of 
students in activities that will supplement and enrich the 
classroom experience; (5) regulation to provide optimal con-
ditions for social and academic development; (6) services 
enabling the student to go to college, stay in college, and 
make the transition to further education or employment; and 
(7) organization providing for articulation, evaluation, and 
improvement of the student personnel program (p. 29). 
Roberts (4) defines technician education as follows: 
A planned sequence of classroom and laboratory experiences 
at the post-secondary school level, but below the baccalaur-
eate level which is desinged to prepare persons for a cluster 
of job opportunities in a specialized field (p. 3). 
Post-Graduate Activities: Activities performed by the technician 
education graduate such as: employment within industry, or pursuit of 
an advanced program of study at a four year college or university. 
Developmental Courses: Courses designed to remedy learning defi-
ciencies such as: developmental reading and basic math. 
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CHAPTER II 
REVIEW OF THE LITERATURE 
The expansion and development of our present technological ad-
vancements have created a demand for highly specialized technicians. In 
accepting the responsibility of providing technicians for this expan-
sion, junior colleges have implemented technician education programs. 
Brooking (5) gives evidence of the need for junior colleges to 
develop and maintain technician education programs. 
Community or junior colleges are increasingly providing 
specialized occupational education and probably will expand 
their total offerings in technician education in most fields 
because of the rapidly increasing number of such institutions, 
the resulting enlarged percentage of all post high school 
education provided in them, and the increasing awareness of 
the importance of educating more technicians (p. 15). 
The National Advisory Committee on the Junior College (6) indi-
cates the need for educational experiences to be meaningful. 
Therefore, any discussion of the expansion of educational 
opportunity beyond the high school must take into account 
the changing manpower needs of the nation coupled with the 
hopes and aspirations of millions of Americans for indi-
vidual fulfillment in jobs, home, and the community. If 
education is to be expanded, then the experiences that are 
provided must be meaningful. Training for specific purposes 
as well as general or liberal education must be provided. 
\ The program content of these technician education programs must 
not only be compatible with the needs of industry, but they must also 
be compatible with their students' backgrounds and ambitions. The diver-
sities of backgrounds and ambitions of Junior College students are 
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enumerated by Hall (7). 
In summary, community junior college students are indivi-
duals. They represent a cross section of the American 
community served by the college. They will return to the 
community and become the parents, technician, businessmen, 
board members, public officials, and sports fans after they 
have completed their education. They are a mixture of full-
time and part-time students with a very large number work-
ing while attending college. They are not accurately des-
cribed as two-year college students; fully half will attend 
one year or less; a fourth will attend for more than two 
years (p. 12). 
When considering the attributes of technician education, one can-
not limit himself to discussing only the aspects of the education di-
rectly related to the technical speciality. The composite educational 
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program should provide activities designed to promote social-interaction 
and personal development. 
Venn (8) states: 
Intramural activities such as debating, athletics, and 
musical activities and organized hobby clubs, recreational 
activities, student publications, and social activities 
make important contributions to the educational programs 
for technicians (p. 52). 
O'Connor (9) identifies the need for well-designed follow-up re-
search of junior college graduates. 
The junior college is an institution committed to being re-
sponsive to student and social needs. To achieve these aims 
demands a full measure of effort by those who represent it. 
When these efforts are directed by the findings of well-
designed, follow-up research, there is no better reason to 
expect that they will succeed in performing the complex tasks 
which society has given to the junior college (p. 53). 
The evaluation of junior college education programs is a univer-
sally accepted procedure. However, the techniques employed in these 
evaluations have taken several forms. 
Cross (10) offers a proposal for junior college evaluation tech-
niques. 
Most of the modifications in higher education that have been 
made--or even suggested--to accommodate the egalitarian era 
are concerned with the structures and forms of college pro-
grams rather than the content. Major energies have been di-
rected toward getting New Students into college and keeping 
them there. Open admissions, special recruitment of disad-
vantaged students, and financial-aid programs are practices 
in widespread use throughout the country to attract New 
Students to college. Remedial courses, counseling, and pass-
fail grading are common methods designed to keep New Students 
in college. Since getting New Students into--and preferably 
through--college has been the almost single-minded goal, 
virtually all evaluation of our achievements has been con-
cerned with quoting statistics on increased rates of access 
and retention. 
Only recently have a few scattered voices questioned whether 
recruitment and retention are really the goals. I think they 
are not. The goal of educators is to educate. We have, 
however, sold out to the false goal of certification, and in 
our eagerness to get degrees in the hands of New Students we 
are afraid to ask ourselves whether we are educating them. 
We have been told for so long that the quality of education 
makes little or no difference in the outcome that we have 
succumbed to fatalistic acceptance of the notion that the 
credential will do as much for the New Student as the educa-
tion. There are cheaper and more honest ways to certify 
(p. 163). 
During the winter of 1973, Williams and Snyder (11) surveyed the 
720 public comprehensive two-year colleges, which began offering occu-
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pational and technician education programs prior to September 1970. The 
purpose of this study was to determine the manner and extent to which 
two-year colleges offering occupational and technician education conduc-
ted follow-up studies. The results of this study indicated that nearly 
all community colleges conducted some kind of follow-up study of former 
occupational-technical students. Of those that conducted follow-up 
studies, less than one-half could provide formal written reports. The 
follow-up studies were designed py college staff members for a variety 
of reasons, including curriculum evaluation, external accountability, 
and student services evaluation. 
In order to evaluate the effectiveness of the Maryland Community 
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Colleges, Hurley (12) investigated the following five areas. 
1. Student academic and demographic characteristics 
2. Student goals or primary reasons for attending community 
college 
3. Student employment experiences 
4. Student transfer experiences and performance at other post-
secondary institutions 
5. Student perception of community college environment and ser-
vices 
Hurley's data reflected that the community college student can no 
longer be characterized as the traditional transfer student. When asked 
if they had achieved their educational objectives, over three-fifths of 
the respondents replied positive. Of tho~e employed, 3.1 percent util-
ized the college faculty or the college placement service in locating 
' 
their jobs. When asked if they would recommend their program of study 
to a friend, 72.4 percent responded yes while more than 85 percent said 
they would recommend their community college. 
Houston (13) conducted a study in 1974 to examine the curricula, 
types of degrees, opinions and immediate plans of the 1972, 1973, and 
1974 graduates at Virginia Western Connnunity College. The findings of 
Houston's study indicated that Virginia Western Community College has 
been very successful in attracting new students. Some of the new stu-
dent groups to receive degrees included disadvantaged students, female 
students, students past traditional college ages, and married students. 
When asked if they would recommend their program of study to others, 94 
percent of all the graduates indicated that they would. 
A study conducted by Southwestern College, Chula Vista, California (14) 
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obtained follow-up information from fall 1972 and spring 1973 graduates 
from twenty-eight different vocational programs. 
The findings of this study indicated: 
The colleges' Vocational Program as a whole received high 
ratings from the graduates. The average rating of the 
students were particularly favorably in the areas of: 
The Colleges' reputation in the community 
Over-all rating of occupational program 
Quality of occupational instruction 
The course content and training up-to-date 
Still favorable, but lower ratings were given to: 
Quality of general education instruction 
Adequacy of instructional facilities 
Adequacy-availability of instruction material 
Counseling and guidance 
Significantly lower ratings were given to: 
The college's effectiveness in job placement 
Summary 
It is evident, from the literature, that the junior college has an 
important role in preparing technicians for our changing society. The 
content of these composite educational experiences cannot be limited to 
dealing only with the technical speciality areas. The technician educa-
tion student should be provided with opportunities for social-inter-
action and personal development. The students served by the junior 
college programs represent a cross-section of the community population 
and have diverse backgrounds and ambitions. 
The literature also reflects the need for educational experiences 
to be meaningful. In evaluating these educational experiences much 
emphasis has been placed 9n quoting statistics on increased rates of 
access and retention and not on the primary goal of educators "to 
educate." 
The majority of junior colleges conduct follow-up studies; however, 
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few provide formal written reports. Previous research has been con-
ducted by Hurley (12), Houston (13), and by Southwestern College, Chula 
Vista, Califronia (14) to determine how effectively the junior college 
environment meet the needs of their clientele. 
CHAPTER III 
METHODOLOGY 
The population of this study included all of the graduates of the 
ten technician education departments at Northeastern Oklahoma A & M 
College from 1971 to 1976. The population size was 266. Of this pop-
ulation four graduates were international students and were eliminated 
from the study. Therefore, the survey size was 262 out of a population 
of 266 or 98.5 percent of the total population. A breakdown by depart-
ments and number of graduates is included in Table I. 
Development of the Instrument 
The instrument developed for this study was designed to allow 
graduates the opportunity to provide inputs into the technician educa-
tion programs at Northeastern Oklahoma A & M College. Also, this in-
strument was designed to identify specific characteristics of the tech-
nician education graduates. 
After consideration of the objectives of the study, a questionnaire 
was developed containing twenty-two individual questions. The question-
naire was designed to be completed by the graduate with minimum effort. 
The majority of the questions could be answered with a check mark. How-
ever, open ended questions were utilized in some cases to allow for 
individualized responses. 




AND NUMBER OF GRADUATES 
1971 TO 1976 
Technology Number of 
Graduates Sruveyed 
Automotive 19 
Computer Science 95 
Construction 17 




Machine Shop 4 
Refrigeration and Air Conditioning 10 
Welding and Metal Work 4 
14 
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of prospective graduates were asked to evaluate the questionnaire for 
appropriateness and clarity. 
Follow-up information for educational institutions normally comes 
from two sources: teachers and graduates. 
Paul (15) lists several disadvantages of acquiring follow-up in-
formation from teachers. 
1. Teacher responses are generally based on the students' 
intentions at the time of graduation or leaving school. 
A notable exception to this will be in the case of 
students from rural schools where graduates tend to 
remain in the area after leaving school. In such cases 
the teacher responses may be based on actual knowledge 
of the students' employment status at the time of re-
porting. In the case of urban schools, however, the 
students are more mobile and therefore teachers lose 
contact with them more often. Follow-up information in 
these cases is based on the last known intentions of 
the students. In many cases the information is out-
dated by six to seven months by the time teachers 
normally supply follow-up data to their respective 
supervisors. 
2. In cases where the intentions of graduating students are 
not known to their teachers, there is a great temptation 
to guess the responses which are socially acceptable and 
politically expedient. 
3. There is no known valid method of collecting certain de-
tailed but important data from teachers. These data in-
clude information about wages, job satisfaction, mobility, 
etc. 
4. Even when teachers have information on the placement of 
their former students, they are less likely to know the 
relatedness of each job to the preparation received in a 
vocational program than the persons actually working on 
those jobs. Thus, the quality of these data collected 
from teachers would be lower than from students. 
5. There is a general complaint from teachers that they are 
required to spend too much time on nonteaching functions, 
such as reporting, leaving less time for classroom teach-
ing. This problem is more acute in popular vocational 
programs (such as auto mechanics) in urban schools where 
the class size and the number of graduates is generally 
large. 
6. Since this mode of data collection depends entirely on 
continued personal contacts between teachers and their 
former students, a teacher's departure from the scene 
affects the quanity and quality of data. 
7. Since ohe of the important objectives of follow-up data 
collection is program evaluation, it is potentially very 
tempting for the teachers to introduce enough bias into 
the data to make them 'look good' (p. 14). 
The graduates were mailed the questionnaire along with a letter 
explaining the purpose of the study. The letters were reproduced on 
16 
Northeastern Oklahoma A & M College, Division of Technology letterhead. 
The questionnaire appears in Appendix A and the letter appears in 
Appendix B. The students' names were individually placed on the letter 
and signed by the appropriate department head. The letter, question-
naire, and a return self-addressed, stamped envelope were mailed on 
March 31, 1977. 
After five weeks (May 6, 1977) a revised letter, questionnaire, 
and return self-addressed, stamped envelope were mailed to the graduates 
that had not responded to the first mailing. The second letter appears 
in Appendix C. 
To evaluate the effectiveness of an educational program, the pri-
mary goal and objective of that program must first be identified. The 
function of an educational program must be to provide high quality 
educational experiences which will aid the graduates in accomplishing 
their objectives. Using the criteria of applicability of educational 
experiences to post graduate activities, the effectiveness of the edu-
cational program may be determined. The instrument of this study was 
designed to allow the graduate the opportunity to rate each aspect of 
his program as it applies to his current activities. 
In addition to providing classroom educational experiences, an 
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educational institution must provide student personnel programs. The 
primary goal and objective of these programs is to provide high quality 
services to the student. Since the students are the ones receiving 
these services, it is apparent that they should be the ones to evaluate 
the effectiveness of the programs. The instrument of this study asked 
the graduates to evaluate their student personnel programs. 
With the acceptance of the egalitarian philosophy, higher education 
has become more easily accessible to the public. This has provided a 
student population with diverse characteristics. If higher education is 
to provide meaningful educational experiences, it is necessary to be 
aware of student characteristics. The instrument of this study identi-
fies the following student characteristics. 
1. Do the majority of technician education students have college 
work prior to entering the technician education program? 
2. Do the majority of technician education students have voca-
tional training prior to attending Northeastern Oklahoma A & M College? 
3. Do the majority of technician education students take employ-
ment while attending Northeastern Oklahoma A & M College? 
4. Do those employed work less than forty hours per week? 
5. Do the majority of technician education students live on campus? 
6. Do the majority of technician education students require finan-
cial assistance? 
7. Do the technician education students enroll in developmental 
courses? 
8. Do the technician education students that enroll in develop-
mental courses feel the courses have helped overcome deficiencies? 
Another important concern of an educational program is the 
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activities and financial success of its graduates. The instrument of 
this study was designed to identify the activities and financial success 
of the graduates. 
Evaluation of the various aspects of an educational program do not 
provide a direct evaluation of the composite educational experiences 
treated as a whole. Therefore, there is a need to allow the graduate 
an opportunity to evaluate his composite educational experiences as a 
unit. The instrument of this study was designed to determine if the 
graduate would recommend his total educational program to others with 
similar ambitions. 
Treatment of the Data 
The data was subdivided into six categories: student character-
istics, student personnel program evaluation, curriculum evaluation, 
composite educational program evaluation, post graduate activities, and 
open ended responses. 
In analyzing student characteristics, the following areas were in-
vestigated. 
1. Previous college work 
2. Previous vocational training 
3. Factors contributing to the decision to enter technical educa-
tion at Northeastern Oklahoma A & M College 
4. Student employment while attending Northeastern Oklahoma A & M 
College 
5. Number of hours per week worked 
6. Financial need 
7. Enrollment in developmental courses 
8. Student deficiencies corrected with the aid of developmental 
courses 
The data concerning these areas was tabulated and analyzed for 
frequency and percentage of responses. 
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The graduates were asked to evaluate the various aspects of their 
student personnel programs. A scale from zero to ten was utilized for 
this evaluation. Zero was to be the poorest evaluation where as ten 
was to be a perfect evaluation. This data was then analyzed for means, 
medians, modes, frequency, and percentage. 
The criteria used to evaluate the various aspects of the curricu-
lum was applicability of the educational experiences to post graduate 
activities. The various aspects of the curriculum were evaluated by the 
graduates using a scale from zero to ten. Zero was to be the poorest 
evaluation where as ten was to be a perfect evaluation. This data was 
then analyzed for means, medians, modes, frequency and percentage. In-
dividualized responses were generated by ask~.ng the graduates to indi-
cate any changes they would make in their curriculum. All of these open 
ended responses were then listed. 
The composite technician education was evaluated by asking the 
graduates if they would recommend their program to others with similar 
ambitions. This data was then analyzed for frequency and percentage. 
The post graduate. activities were investigated in the following 
areas. 
1. Name and location of company of employment 
2. Title of present position 
3. Type of work performed 
4. Present annual salary 
5. If accepted employment, continuing education on a part time 
base 
6. Transfer to a four year college or university, major, and 
degree sought 
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The data concerning these areas were tabulated and analyzed for 
frequency and percentage of responses where applicable. Listings were 
provided for all individualized responses. 
In providing for open ended responses the graduates were asked to 
make comments concerning the items in the questionnaire or any other 
items. A complete listing of these connnents was provided. 
After data analysis, each department head was given the responses 
associated with his department. 
Assumptions 
In analyzing the data associated with this study, the following 
assumptions were made: 
1. The graduate would accurately evaluate each aspect of his 
curriculum in relation to his current activities. 
2. The graduate would make a true and honest appraisal of the 
student personnel programs offered to·him. 




The purpose of this study was to obtain and analyze follow-up in-
formation from technician education graduates of Northeastern Oklahoma 
A & M College. During the years 1971 to 1976 there have been 266 grad-
uates of these technician education programs. Of this population, four 
graduates were international students and were not included in the study. 
The survey size was 262. 
The response rate was 112 out of the survey size of 262, or 42.7 
percent of the total. One response was completed by the parents of the 
graduate. The data listed in Table II identifies the response rate for 
each department included in the study. 
Student Characteristics 
The graduates were asked if they had completed any college work 
prior to entering their technician education program. Of the 112 re-
spondents, 99 or 88.4 percent indicated that they had not completed any 
prior college work. Thirteen or 11.6 percent indicated that they had 
completed prior college work. These results are shown in Table III. 
Of the 112 respondents, 83 or 74.1 percent indicated they had not 
completed any vocational education related to their chosen technical 
discipline prior to attending Northeastern Oklahoma A & M College. 
Twenty-nine or 25.9 percent indicated they had previous vocational 
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TABLE II 
RESPONSE RATES BY DEPARTMENT 
Department Survey Size 
Automotive Technology 19 
Computer Science Technology 95 
Construction Technology 17 
Design and Drafting Technology 51 
Electromechanical Technology 6 
Electronics Technology 43 
General Technology 13 
Machine Shop Technology 4 
Refrigeration and Air Conditioning Technology 10 
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training. These results are shown in Table IV. 
When asked to identify the major factors contributing to the 
graduates' decision to major in technician education at Northeastern 
Oklahoma A & M College, 258 total responses were obtained. The larger 
number of responses was created by graduates who identified more than 
one factor. Of the 258 total responses 64 or 24.8 percent identified 
geographic location of Northeastern Oklahoma A & M College as a major 
factor; 46 or 17.8 percent identified employment opportunities; 39 or 
15.1 percent identified quality of facilities and instructors; 28 or 
10.9 percent identified total college environment; 24 or 9.3 percent 
identified reconnnendation by high school instructors and counselors; 17 
or 6.6 percent identified contacts with Northeastern Oklahoma A & M 
College recruitment personnel; 15 or 5.8 percent identified reconnnenda-
tion by a friend; 14 or 5.4 percent identified other; 11 or 4.3 percent 
identified would have preferred another institution. This data is shown 
in Table V. 
Individualized responses were given for the categories "other" and 
"I would have preferred to attend another institution." The responses 
for "other" are listed in Appendix I. The responses for "I would have 
preferred to attend another institution" are listed in Appendix J. 
When asked if they were employed while attending Northeastern 
Oklahoma A & M College, 76 or 67.9 percent of the graduates replied 
"yes", while 35 or 31. 3 percent replied "no." Of the 112 total respon-
dents, 1 or 0.9 percent did not reply to this question. This data is 
shown in Table VI. 
Of the 76 employed while attending Northeastern Oklahoma A & M 
College, 75 indicated their total number of hours per week worked. 
TABLE V 
MAJOR FACTORS CONTRIBUTING TO THE DECISION TO MAJOR IN 
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EMPLOYED WHILE ATTENDING 
NORTHEASTERN OKLAHOMA A & M COLLEGE 
Number of Percentage of 
Responses Total Responses 
Yes 76 67.9 
No 35 31.3 
No Response 1 0.9 
TABLE VII 
NUMBER OF HOURS PER WEEK WORKED 
Hours Worked Number of Percentage of 
Per Week Responses Total Responses 
0-10 7 9.2 
10-20 31 40.8 
20-30 17 22.4 
30-40 11 14.5 
Over 40 9 11.8 
No Response 1 1.3 
26 
27 
Seven or 9.2 percent indicated 0 to 10, 31 or 40.8 percent indicated 
10 to 20, 17 or 22.4 percent indicated 20 to 30, 11 or 14.5 percent 
indicated 30 to 40, and 9 or 11.8 percent indicated that they had worked 
over 40 hours per week. One or 1.3 percent of the respondents which 
were employed did not reply to this question. This data is shown in 
Table VII. 
Of the 112 total respondents, 60 or 53.6 percent lived on campus 
while 51 or 45.5 percent lived off campus. One respondent or 0.9 per-
cent did not reply to this question. This data is shown in Table VIII. 
When asked if they applied for and obtained financial assistance, 
63 or 56.3 percent replied "yes", while 48 or 42.9 percent replied "no." 
Of the 112 total respondents 1 or 0.9 percent did not reply to this 
question. This data is shown in Table IX. 
Of the 112 total respondents, 42 or 37.5 percent were employed and 
obtained financial assistance while attending Northeastern Oklahoma 
A & M College, 32 or 28.6 percent were employed and did not obtain fin-
ancial assistance, 21 or 18.8 percent obtained financial assistance and 
were not employed, 16 or 14.3 percent did not obtain financial assis-
tance and were not employed while attending Northeastern Oklahoma A & M 
College. One or 0.9 percent did not reply to these questions. This 
data is shown in Table X. 
The d~ta in Table XI indicates th&t 28 or 25.0 percent of the 112 
total respondents enrolled in developmental courses, while 83 or 74.1 
percent did not enroll in developmental courses. One respondent or 0.9 
! 
percent did not reply. 
Of the tot;al 28 respondents\wh:i,ch enrolled in developmental courses, 
24 or 85.7 percent felt the courses had aided them in overcoming 
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TABLE VIII 
STUDENT RESIDENTIAL LOCATION 
Location Number of Percentage of 
Responses Total Returns 
On Campus 60 53.6 
Off Campus 51 45.5 
No Response 1 0.9 
TABLE IX 
STUDENTS OBTAINING FINANCIAL ASSISTANCE 
Number of Percentage of 
Response.s Total Responses 
Yes 63 56.3 
No 48 42.9 
No Response 1 0.9 
TABLE X 
RELATIONSHIP BETWEEN PART TIME 
WORK AND FINANCIAL ASSISTANCE WHILE 
ATTENDING NORTHEASTERN OKLAHOMA A & M COLLEGE 
Employed and Obtained 
Financial Assistance 
Employed and Did 
Not Obtain Financial 
Assistance 
Not Employed and 
Obtaining Financial 
Assistance 


























ENROLLMENT IN DEVELOPMENTAL COURSES 
Number of Percentage of 
Responses Total Responses 
28 25.0 
83 74.1 
Response 1 0.9 
TABLE XII 
ABILITY OF DEVELOPMENTAL COURSES TO AID 
IN OVERCOMING DEFICIENCIES 
Number of Percentage of 
Responses Total Responses 
24 85.7 
3 10.7 
Response 1 3.6 
30 
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deficiencies, while 3 or 10.7 percent did not feel the course aided 
them in overcoming deficiencies. One respondent or 3.6 percent did not 
reply to this question. This data is listed in Table XII. 
Student Personnel Program Evaluation 
Each graduate was asked to evaluate the various aspects of the 
student personnel programs. This evaluation was accomplished on a 
scale from 0 to 10; 0 was the poorest evaluation, where as 10 was to be 
a perfect evaluation. The frequency distribution is reflected in Table 
XIII. 
Financial assistance received a mean score of 6.8, a median of 7, 
and a mode of 10. Of the 112 total respondents, 93 or 83.0 percent 
participated in the evaluation. 
In the area of counseling, a mean score of 7.2, a median of 8, and 
a mode of 10 were indicated. Of the 112 total respondents, 107 or 95.5 
percent participated in the evaluation. 
Concerning recreation, a mean score of 6.8, a median of 7, and a 
mode of 5 were indicated. Of the 112 total respondents, 104 or 92.9 
percent participated in the evaluation. 
Residential facilities received a mean score of 6.7, a median of 7, 
and a mode of 8. Of the 112 respondents, 88 or 78.6 percent partici-
pated in the evaluation. 
In the area of student involvement in college governance, a mean 
score of 5.7, a median of 5, and a mode of 5 were received. Of the 112 
total respondents, 97 or 86.6 percent participated in the evaluation. 
The placement services received a mean score of 5.9, a median of 6, 
and a mode of 5. Of the 112 total respondents, 92 or 82.1 percent 
TABLE XIII 
STUDENT PERSONNEL PROGRAM EVALUATION 
Evaluation Responses 
Program 
No Response 0 1 2 3 4 5 6 7 8 9 10 
Financial Assistance 19 4 1 3 3 5 16 5 12 14 13 17 
(17.0%) (3.6%) (O. 9%) (2. 7%) (2.7%) (4.5%) (14. 3%) ( 4. 5%) (10. 7%) (12. 5%) (11. 6%) (15. 2%) 
Counseling 5 2 0 4 2 6 16 7 14 16 18 22 
(4.5%) ( 1. 8%) (0%) (3. 6%) (1. 8%) (5.4%) (14. 3%) (6.3%) (12.5%) (14. 3%) (16 .1%) (19. 6%) 
Recreation 8 2 0 3 4 7 18 10 16 17 11 16 
(7 .1%) ( 1. 8%) (0%) (2.7%) (3. 6%) ( 6. 3%) (16 .1%) (8.9%) (14. 3%) (15.2%) (9. 8%) (14. 3%) 
Residential Facilities 24 1 3 1 2 4 18 9 11 19 12 8 
(21.4%) (0.9%) (2. 7%) (0. 9%) (1. 8%) (3. 6%) (16.1%) (8.0%) (9. 8%) (17 .0%) (10. 7%) (7 .1%) 
Student Involvement 15 3 2 5 9 4 26 13 10 13 8 4 
in College Gove,nance 
(13.4%) (2.7%) ( 1. 8%) (4.5%) (8.0%) (3. 6%) (23.2%) (11.6%) (8.9%) (11.6%) (7.1/;) (3.6%) 
Placement Service 20 10 0 4 4 4 20 7 12 9 12 10 
(17.9%) ( 8. 9 %) (0%) (3.6%) (3. 6%) (3. 6%) (17 .9%) (6.3%) (10.7%) (8.0%) (10.7%) (8.9%) 




participated in the evaluation. 
Curriculum Evaluation 
The criteria used in the curriculum evaluation was applicability 
to post graduate activities. The curriculum evaluation was limited to 
the following types of course work: technical speciality, mathematics, 
science, communications, social science, and auxiliary and supporting 
technician education. A scale from 0 to 10 was used. A 0 was to be 
the poorest evaluation, while 10 was to be a perfect evaluation. The 
frequency distribution appears in Table XIV. 
Technical speciality courses received a mean score of 7.4, a median 
of 8, and a mode of 8. Of the 112 total respondents, 110 or 98.2 per-
cent participated in the evaluation. 
The mathematics courses received a mean score of 6.6, a median of 
7, and a mode of 10. Of the 112 total respondents, 106 or 94.6 percent 
participated in the evaluation. 
The science courses received a mean score of 5.1, a median of 5, 
and a mode of 5. Of the 112 total respondents, 102 or 91.1 percent 
participated in the evaluation. 
The communication courses received a mean score of 6.0, a median 
of 6, and a mode of 5. Of the 112 total respondents, 107 or 95.5 per-
cent participated in the evaluation. 
The social science courses received a mean score of 5.3, a median 
of 5, and a mode of 5. Of the 112 total respondents, 110 or 98.2 per-
cent participated in the evaluation. 
The auxiliary and supporting technician education courses received 





No Response 0 1 2 3 4 5 6 7 8 9 10 
Technical Speciality 2 5 1 2 2 2 12 5 12 27 19 23 
(1. 8%) (4. 5%) (0. 9%) ( 1. 8%) (1. 8%) (1. 8%) (10. 7%) (4.5%) (10.7%) (24.1%) (17.0%) (20.5%) 
Mathematics 6 5 2 5 6 7 8 9 10 18 14 21 
(5.4%) (4.5%) (2.7%) (4.5%) (5.4%) (6. 3%) (7 .1%) (8.0%) ( 8. 9 %) (16.1%) (12. 5%) (18. 8%) 
Science 10 18 1 3 8 6 19 11 11 10 4 11 
(8.9%) (16 .1%) (O. 9%) (2.7%) (7 .1%) (5. 4%) (17.0%) (9. 8%) (9. 8%) (8.9%) (3. 6%) (9.8%) 
Communications 5 9 1 5 7 7 17 8 13 16 12 12 
( 4. 5%) (8.0%) (0.9%) (4.5%) ( 6. 3%) (6. 3%) (15. 2%) (7 .1%) (11.6%) (14.3%) (10. 7%) (10. 7%) 
Social Science 2 11 4 6 10 10 19 9 10 12 10 9 
(1. 8%) (9. 8%) (3.6%) (5.4%) (8.9%) (8. 9%) (17.0%) (8.0%) (8.9%) (10.7%) (8. 9%) (8.0%) 
Auxiliary and 6 10 0 5 4 3 18 11 13 18 13 11 
Supporting Technician 
Education (5.4%) (8.9%) (0%) ( 4. 5%) (3.6%) (2. 7%) (16.1%) (9. 8%) (11. 6%) (16.1%) (11.6%) (9. 8%) 
The criteria for evaluation was applicability to post graduate activities. 
(.,..) 
A "O" was to be the poorest evaluation, while a "10" was to be a perfect evaluation. 
..,.. 
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112 total respondents, 106 or 94.6 percent participated in the evalua-
tion. 
Composite Educational Program Evaluation 
The graduates were asked if they would recommend their technician 
education program to others with similar ambitions. Of the 112 total 
respondents, 102 or 91.1 percent replied "yes", while 7 or 6.3 percent 
replied "no"; 3 or 2.7 percent did not respond. This data is illus-
trated in Table XV. 
Post Graduate Activities 
Of 112 total respondents, 61 or 54.5 percent replied to the ques-
tion "If you accepted employment upon graduation from the technician 
education program, did you continue your education on a part-time 
basis?" Of those that replied, 15 or 24.6 percent said "yes", while 
46 or 75.4 percent said "no." This data is reflected in Table XVI. 
When asked to identify the type of work they were presently per-
forming, a total of 121 total responses were recorded. Of the 112 
total respondents, 74 -0r 66.1 percent replied to this question. Of the 
74 that replied, 22 or 29.7 percent indicated more than one area. Of 
these 121 total responses, 32 or 26.4 percent were production, 24 or 
19.8 percent were design, 20 or 16.5 percent were maintenance, 18 or 
14.9 percent were research, 18 or 14.9 percent were installation, 9 or 
7.4 percent were sales. This data is illustrated in Table XVII. 
When asked to identify their present annual salary, 86 or 76.8 
percent of the total 112 respondents replied. Of these 86, 31 or 36.0 
percent made under $9,000 per year, 16 or 18.6 percent made between 
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TABLE XV 
GRADUATES RECOMMENDING THEIR PROGRAM 
Number of Percentage of 
Responses Total Responses 
Yes 102 91.1 
No 7 6.3 
No Response 3 2.7 
TABLE XVI 
GRADUATES CONTINUING EDUCATION 












TYPE OF WORK PERFORMED BY GRADUATES 
Type of Work Number of Percentage of 
Responses Total Responses 
Production 32 26.4 
Design 24 19 .8 
Maintenance· 20 16.5 
Research 18 14.9 
Installation 18 14.9 
Sales 9 7.4 
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TABLE XVIII 
GRADUATES SALARY DISTRIBUTION 
Under $10,000- $11,000- $12,000- $13 ,000- $14,000-
$9 '000 $11,000 $12,000 $13,000 $14,000 $15,000 
N=31 N=l6 N=ll N=6 N=6 N=4 












$10,000 and $11,000, 11 or 12.8 percent made between $11,000 and $12,000, 
6 or 7.0 percent made between $12,000 and $13,000, 6 or 7.0 percent made 
between $13,000 and $14,000, 4 or 4.7 percent made between $14,000 and 
$15,000, 4 or 4.7 percent made between $15,000 and $16,000, 4 or 4.7 
percent made between $16,000 and $17,000, and 4 or 4.7 percent made 
over $17,000 per year. This data is shown in Table XVIII. 
A complete listing of the names and locations of the companies 
for which the graduates are working, is provided in Appendix D. In 
order to add clarity, the type of technical major of the respondent was 
included with the corresponding company name. 
A complete listing of the graduates' titles of their present 
positions is provided in Appendix E. In order to add clarity, the type 
of technical major of the respondent was included with the corresponding 
title. 
A complete listing of the four year colleges or universities, 
major, and degree sought by the transfer students are included in 
Appendix F. 
Open Ended Responses 
The graduates were asked if they had the opportunity to add to, 
delete from or change any courses in their technician education program, 
what modifications would they make. A complete listing of these re-
sponses are provided in Appendix G. 
The graduates were asked if they would like to elaborate on any of 
the items or make conunents concerning other items. A complete listing 
of these responses are provided ~n Appendix H. In all cases when ref-
erence was made to an individual, the individual's name was left blank. 
CHAPTER V 
The purpose of this study was to obtain and analyze follow-up in-
formation from technician education graduates from Northeastern Okla-
homa A & M College. The population of the study was 266; however, four 
of the graduates were international students and were not included in 
the study. With a survey size of 262, a response rate of 112 or 42.7 
percent was received. 
Conclusions and Recommendations 
The findings presented in Chapter IV have been interpreted and re-
commendations have been made where applicable. The findings have been 
divided into the six major areas investigated: student characteristics, 
student personnel program evaluation, curriculum evaluation, composite 
educational program evaluation, post graduate activities, and open ended 
responses. 
Student Characteristics 
Of the total respondents, only 25.9 percent had vocational train-
ing related to their technical discipline prior to entering their tech-
nician education program and even fewer, 11.6 percent, had previous 
college work. It is apparent that to the majority of students entering 
technician education programs at Northeastern Oklahoma A & M College, it 




The major factors contributing to the graduates' decision to 
major in technician education at Northeastern Oklahoma A & M College 
are: geographic location 24.8 percent, employment opportunities 17.8 
percent, quality of facilities and instructors 15.1 percent, total 
college environment 10.9 percent, recommendation by high school instruc-
tors and counselors 9.3 percent, contacts with Northeastern Oklahoma 
A & M College recruitment personnel 6.6 percent, recommendation by a 
friend 5.8 percent, and other 5.4 percent. It becomes evident that the 
most important factors in recruitment of technician education students 
are geographic location and the manner in which the college enables the 
students to accomplish their goals. 
Approximately two-thirds of the technician education graduates 
were employed while attending Northeastern Oklahoma A & M College. Of 
those employed the majority were involved in part time work. Also, 
over half (56.3%) of the technician education graduates applied for and 
obtained financial assistance while attending Northeastern Oklahoma 
A & M College. 
The majority (53.6%) of the graduates were housed on campus while 
attending Northeastern Oklahoma A & M College. 
A relatively small percentage (25.0%) of the graduates participated 
in developmental courses; however, a very large percentage (85.7%) of 
those that participated felt the courses were beneficial in overcoming 
deficiencies. 
Student Personnal Program Evaluation 
The graduates evaluated their student personnel programs on a scale 
from 0 to 10. A 0 was assigned the poorest rating, while 10 was 
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assigned a perfect evaluation. 
The following ranking was accomplished by using the graduate eval-
uation mean scores. 
1. Counseling (Mean= 7.2) 
2. Financial Assistance (Mean= 6.7634) 
3. Recreation (Mean= 6.7596) 
4. Residential Facilities (Mean= 6.7) 
5. Placement Services (Mean = 5.9) 
6. Student Involvement in College Governance (Mean= 5.7) 
The mean scores associated with placement services and student in-
volvement in college governance were lower than the other areas. 
The lower score for student involvement in college governance could 
be a result of the majority of the students working part time while 
attending Northeastern Oklahoma A & M College leaving less time for 
extra-curricula activities. 
During previous research on the community junior college, Hurley(5) 
and Southwestern College, Chula Vista, California (13) indicated a low 
rating for the junior college placement services. 
Curriculum Evaluation 
The curriculum was evaluated by the graduates, using the criteria 
of applicability of educational experiences to post-graduate activities. 
A scale from 0 to 10 was used. A 0 was assigned the poorest rating, 
while 10 was assigned a perfect rating. 
The following ranking was accomplished by using the graduate eval-
uation mean scores. 
1. Technical Speciality (Mean 7.4) 
2. Mathematics Courses (Mean = 6.6) 
3. Auxiliary and Supporting Technician Education (Mean 6.2) 
4. Connnunications (Mean = 6.0) 
5. Social Sciences (Mean = 5.3) 
6. Science (Mean= 5.1) 
The low rating for science may be due to the fact that all the 
technology programs did not require science course work. 
Composite Educational Program Evaluation 
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The composite educational program was evaluated by asking the tech-
nician education student if he would recommend his program to someone 
else with similar ambitions. Of the respondents 91.1 percent said that 
they would recommend their program, while 6.3 percent said that they 
would not: 2.7 percent of the respondents did not reply to the question. 
This percentage compares favorably with Houstons' (4) survey at 
Virginia Western Community College, in which he obtained a 94 percent 
"yes" response to the same question. However, it exceeds Hurleys' (5) 
study of the Maryland Community Colleges, in which he received a 72.4 
percent "yes" response to the same question. 
Post Graduate Activities 
Upon graduation from the technician education program, approxi-
mately three-fourths of those obtaining employment did not continue 
their education on a part time basis. 
The type of work performed by the graduates of the technician edu-
cation programs is ranked below in the order of frequency of responses. 
1. Production (26.4 percent) 
2. Design (19.8 percent) 
3. Maintenance (16.5 percent) 
4. Research (14.9 percent) 
4. Installation (14.9 percent) 
6. Sales (7.4 percent) 
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The median salary for the technician education graduates was be-
tween $10,000 and $11,000 per year. There was no attempt made to des-
cribe the mean or mode due to the large number of respondents that indi-
cated they made below $9,000 per year. 
It is recommended that additional research be conducted which will 
more accurately describe the graduates' annual salaries below $9,000 per 
year and attempt to correlate the annual salary with the type of work 
being performed. 
The majority of students that transfer to a four year college or 
university, transfer to Oklahoma State University and major in an area 
that is directly related to their technician education program at 
Northeastern Oklahoma A & M College. 
Open Ended Responses 
Of 112 total respondents, 78 open ended responses were obtained to 
"If you had the opportunity to add to, delete from, or change any courses 
in your technician education program, what modifications would you make?" 
This tends to indicate that the graduates of a technician education pro-
gram are concerned with the content of the program and can provide a 
valuable source of information required to maintain the technician edu-
cation programs current with today's needs. 
Of the 112 total respondents, 39 open ended responses were obtained 
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to the question "If a short response was not sufficient for the items 
listed, please enter any additional connnents you would like to make 
concerning these items or any others." This large number of responses 
reflects a concern by the graduate for the technician education pro-
grams and their college. 
Other Recommendations 
The composite findings of this study indicate the following sug-
gestions. 
1. If technician education in the junior college is to maintain 
its dynamic image, it should continually obtain information concerning 
the characteristics and ambitions of its students. 
2. The technician education graduates can be an indispensable 
source of information concerning the applicability of education exper-
iences to post graduate activities. As such, the graduates should be 
asked periodically to evaluate the applicability of their educational 
experiences to their current activities. 
3. An accurate and complete graduate follow-up file should be 
maintained by those involved in technician education. 
4. It is recommended that prior to technician education program 
evaluations, a complete listing of graduates be obtained. A represent-
ative sample from this listing should be mailed questionnaires asking 
for an evaluation of their technician education program as related to 
post graduate activities. 
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DATA COLLECTION INSTRUMENT 
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Questionnaire 
2. Present Address 
street 
city state zip code telephone 
3. Had you completed any college work prior to entering the technician 
education progrrun? ) yes ( ) no 
4. Had you completed any vocational education related to your chosen 
technical discipline prior to attending Northeastern Oklahoma A & M 
College? ( ) yes ( ) no 
5. What were the major factors contributing to your decision to major 
in technician education at Northeastern Oklahoma A & M College? 
( ) Employment Opportunities 
( ) Geographic Location of NEO 
( ) Recommended by a Friend 
( ) Recommended by High School Instructors and Counselors 
( ) Contact with Northeastern Oklahoma A & M College's Recruit-
ment Personnel 
) Quality of Facilities and Instructors at NEO 
( Total College Enviornment of NEO 
( ) I would have preferred to attend another institution; how-
ever, 
.( Other (please specify) 
6. Were you employed while attending NEO? ) yes ) no 
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7. lf the answer to question number six was yes, how many hours per 
week did you work? · ( ) 0 to 10 hours ( ) 10 to 20 hours 
) 20 to 30 hours ( ) 30 to 40 hours ) over 1~0 honrs 
8. Did you live on campus while attending NEO? ) yes ) no 
9. Did you apply for and obtain financial assistance while attending 
NEO? ( ) yes ( ) no 
LO. Did you enroll in any developmental courses while attending NEO? 
( ) yes ( ) no 
11. lf the answer to question number ten is "yes", do you feel tlt!.'se 
courses helped you overcome deficiencies in the particular S'.1bject 
area? ( ) yes ( ) no 
12. Evaluate each aspect of your educational experiences as they relate 
to your current activities. 0 is to be the poorest evaluation, 
while 10 is to be a perfect evaluation. 
A. Technical Speciality 0 1 2 3 4 5 6 7 8 9 10 
(Basic and advanced courses in your technical speciality) 
B. Mathematics Courses 0 1 2 3 4 5 6 7 8 9 10 
(Examples: Algebra, Trigonomentry, Analytic Geometry, Applied 
Calculus, etc.) 
C. Science Courses 0 1 2 3 4 5 6 7 8 9 10 
(Examples: Physics, Chemistry, etc.) 
D. Connnunications 0 1 2 3 4 5 6 7 R 9 10 
(Examples:. English, Speech, etc.) 
E. Social Sciences 0 1 2 3 4 5 6 7 8 9 10 
(Examples: History, Government, Human Relations, etc.) 
F. Auxiliary and Supporting 
Technician Education 0 1 2 3 4 5 6 7 8 9 10 
(Technician education course work taken that is related to but 
not part of your technical speciality) 
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13. Evaluate each aspect of the following student personnel programs. 
0 is to be the poorest evaluation, while 10 is to be a perfect 
evaluation. 
A. Financial Assistance 
B. Counseling 
C. Recreation 
D. Residential Facilities 
E. Student Involvement in College 
Governance 
F. Placement Services 
0 1 2 3 4 5 6 7 8 9 10 
0 1 2 3 4 5 6 7 8 9 10 
0 1 2 3 4 5 6 7 8 9 10 
0 1 2 3 4 5 6 7 8 9 10 
0 1 2 3 4 5 6 7 8 9 10 
0 1 2 3 4 5 6 7 8 9 10 
14. I~ you accepted employment upon graduation from the technician edu-
cation program, did you continue your education on a part-time basis? 
( ) yes ( ) no 
15. If you transferred directly to a four year college or university, 
list the school, major, and degree sought. 
16. Name and location of the company for whom you are presently employed. 
17. Title of your present position~~~~~~~~~~~~~~~~~~ 
18. What is the type of work you are presently doing? (check one) 
) Installation ( ) Production 
( Maintenance ) Research 
Sales ( Design 
19. Present annual salary (circle one) 
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A. Under $9,000 D. $12,000 - $13,000 G. $15,000 - $16,000 
B. $10,000 - $11,000 E. $13,000 - $14,000 H. $16,000 - $17,000 
c. $11,000 - $12,000 F. $14,000 - $15,000 I. Above $17,000 
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20. Would you recommend your technician education program to others with 
similar ambitions? ( ) yes ( ) no 
21. If you had the opportunity to add to, delete from, or change any 
courses in your technician education program, what modifications 
would you make? 
22. If a short response was not sufficient for the items listed, please 
enter any additional comments you would like to make concerning 
these items or any others. 
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We at Northeastern Oklahoma A & M College would like to in-
vite you to participate in our graduate follow-up study. 'This 
study is designed to allow you the opportunity to reflect on your 
educational experiences while attending Northeastern Oklahoma 
A & M College. 
As a graduate of a technician education program, you possess 
valuable information concerning the technician education programs 
at Northeastern Oklahoma A & M College. It is hoped that you will 
be willing to share this information with us. 
Please complete the enclosed questionnaire and return it in 
the self-addressed stamped envelope. 
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NORlHEASTERN OKLAHOMA A&M COLLEGE 
--------------- ----------- ------------------ - -
MIAMI Q"I 1'.~()M• 743~4 
You have recently been asked to participate in our graduate 
follow-up study. If you have not returned the enclosed question-
naire, we need your ~elp. If you have already returned the ques-
tionnaire, please disregard this letter. 
In order to insure that the· technician educational experi-' 
ences are compatible with our graduates' needs, it is imperative 
that communications exist between N.E.O. and its graduates. You, 
as a graduate, can provide the necessary information required to 




and return it in the 
in providing this valuable information is 
Please complete the enclosed questionnaire 
self-addressed, stamped envelope. 
Sincerely yours, 
APPENDIX D 
NAMES AND LOCATIONS OF THE COMPANIES 
FOR WHICH THE GRADUATES ARE WORKING 
57 
Name and Location of Company 
B. F. Goodrich 
Miami, Oklahoma 
Eagle Picher Industries 
Quapaw, Oklahoma 
Goodyear Service Store 
Harrison, Arkansas 
Pizza Hut Inc. 
Baxter Springs, Kansas and 
Church of Christ 
Salina, Oklahoma 
Vanzandt Motors Inc. 
Bartlesville, Oklahoma 
Amoco Production Company 
Tulsa, Oklahoma 
Bacone Jr. College 
Muskogee, Oklahoma 
B. F. Goodrich 
Miami, Oklahoma 
C. E. Natco 
Tulsa, Oklahoma 
Cities Service Company 
Tulsa, Oklahoma 
Computer Center Inc. 
Miami, Oklahoma 
DFB Data Consultants Inc. 
Fort Scott, Kansas 
Doane Products Company 
Joplin, Missouri 
Doane Products Company 
Joplin, Missouri 
Electronic Data Systems 
Dallas, Texas 
First National Bank & Trust 



















First State Bank 
Hulbert, Oklahoma 
Frontier Federal Savings & Loan 
Oklahoma City, Oklahoma 
Greenawalt-Armstrong Engineering 
Bartlesville, Oklahoma 
Ingersoll-Rand Compresion Services 
Tulsa, Oklahoma 
Kansas State College of Pittsburg 
Pittsburg, Kansas 
Lee F. Adkison C. P. A. 
Miami, Oklahoma 
McKissick Products Company 
Tulsa, Oklahoma 
Miami Baptist Hospital 
Miami, Oklahoma 
Mistletoe Express Service 
Oklahoma City, Oklahoma 
National Sharedata Corp. 
Oklahoma City, Oklahoma 
Northeastern Oklahoma A & M College 
Miami, Oklahoma 




Phillips Petroleum Company 
Bartlesville, Oklahoma 
Phillips Petroleum Company 
Bartlesville, Oklahoma 
Safeway Stores Inc. 
Tulsa, Oklahoma 
Schmidt Construction Company Inc. 
Miami, Oklahoma 























Standard Oil Company 
Tulsa, Oklahoma 
Topeka & Shawnee County Health Dept. 
Grantville, Kansas 
Hughes Brothers Co.nstruction 
Bernice, Oklahoma 












Southwestern Bell Telephone Co. 
Miami, Oklahoma 
Al C. Young & Assoc. 
Miami, Oklahoma 
Babcock and Wilcox 
Lynchburg, Virginia 
City of Miami 
Miami, Oklahoma 
Eastman Kodak Company 
Windsor, Colorado 
George E. Failing Company 
Enid, Oklahoma 
Gulf Oil Company 
Oklahoma City, Oklahoma 














Design and Drafting 
Design and Drafting 
Design and Drafting 
Design and Drafting 
Design and Drafting 
Design and Drafting 
Design and Drafting 
Lewis Refrigeration 
Tulsa, Oklahoma 
Phillips Petroleum Company 
Bartlesville, Oklahoma 
Phillips Petroleum Company 
Bartlesville, Oklahoma 










Williams Pipe Line Company 
Tulsa, Oklahoma 
American Television & Communications Co. 
Bartlesville, Oklahoma 
B. F. Goodrich 
Miami, Oklahoma 




Eagle Picher Inc. 
Joplin, Missouri 
Exxon Production Research 
Houston, Texas 
Instrumentation Laboratory Inc. 
Tulsa, Oklahoma 
Melody Point Resort 
Grove, Oklahoma 
Seismograph Service Corporation 
Tulsa, Oklahoma 
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Design and Drafting 
Design and Drafting 
Design and Drafting 
Design and Drafting 
Design and Drafting 
Design and Drafting 
Design and Drafting 
Design and Drafting 












Telex Computer Products Inc. 
Tulsa, Oklahoma 
Time Mark Corporation 
Tulsa, Oklahoma 
U. S. Metal Container Company 
Miami, Oklahoma 




Clark Oil Company 
Kansas City, Kansas 




Ken's Pizza Parlor 
Tulsa, Oklahoma 













Refrigeration and Air Conditioning 
Refrigeration and Air Conditioning 
Welding and Metal Work 
Welding and Metal Work 
APPENDIX E 
TITLES OF GRADUATES' PRESENT POSITIONS 
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Title of Present Position 
Cook and Youth Minister 
Industrial Mechanic 
Machinist in Optics Department 
President of Corporation and General Manager 
Service Manager 






Computer Operator - Cabal Programmer 




CPCS Programmer (computer programmer) 
Data Processing Manager 
Data Processing Supervisor 
Driver - Salesman 
Engineering Draftsman 
Exploration Technologists Jr. 
IMS Data Base Analyst 
Inventory Control Clerk 
Loan Officer 
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Proof Machine Operator 
School College Relations 
Secretary 
Senior Program Analyst 











Assistant City Engineer 












































Drafting Technician I 
Fireman 
Junior High and High School Teacher 
Mechanical Engineer 
Piping Design Draftsman 


















Quality Control Surveilance Representative 
Assistant Chief Engineer 







Field Service Engineer 



























Refrigeration and Air Conditioning 
Plumber 
Pipefitter Welder 
Production Platform (Oil) Worker 
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Refrigeration and Air Conditioning 
Welding and Metal Work 
Welding and Metal Work 
APPENDIX F 
FOUR YEAR COLLEGES OR UNIVERSITIES, MAJOR, 
AND DEGREE SOUGHT BY THE TRANSFER STUDENTS 
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Central State University 
Business Administration, B. B. A. & M. B. A. 
Central State University 
Computer Science/General Business, B. S. 
Kansas State College of Pittsburg 
Kansas State College of Pittsburg 
Automotive Technology, B. S. (2) 
Kansas State College of Pittsburg 
Business Data Processing, B. S. B. A. (4) 
Kansas State College of Pittsburg 
Information Systems, B. S. 
Missouri Southern State College 
Missouri Southern State College 
B. A. A. 
Missouri Southern State College 
· Business 
Missouri Southern State College 
Elementary Education, B. S. 
Missouri Southern State College and 
Kansas State College of Pittsburg 
Northeastern Oklahoma State University 
Business Administration 
Northeastern Oklahoma State University 
Education, B. S. 
Northeastern Oklahoma State University 
Industrial Arts Education, B. S. 
Northeastern Oklahoma State University 
Management, B. S. 
Oklahoma State University 
Business Administration, B. S. 
Oklahoma State University 
Electrical Engineering, B. S. (2) 
Oklahoma State University 
Electrical Power Technology, B. S. (5) 
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Oklahoma State University 
Electronics Technology, B. S. (8) 
Oklahoma State University 
Engineering, B.. S . 
Oklahoma State University 
Industrial Arts, B. S. 
Oklahoma State University 
Management, B. B. A. 
Oklahoma State University 
Marketing, B. S. 
Oklahoma State University 
Mechanical Agriculture, B. S. 
Oklahoma State University 
Mechanical Design Technology, B. S. (6) 
Oklahoma State University 
Technical Education, B. S. (12) 
Oklahoma State University 
Trade and Industrial Education, B. S. 
Oklahoma State Tech 
Ozark Bible College 
Sacred Literature, B. S. 
University of Arkansas 
Industrial Arts Education, B. S. 
University of Tulsa 
Computer Science, B. S. 
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APPENDIX G 
RESPONSES TO EDUCATIONAL PROGRAM MODIFICATIONS 
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1. I was happy with what I had. 
2. I think Northeastern Oklahoma A & M College is a first class educa-
tion institution that was perfected long before I arrived on the 
scene. 
3. They were all satisfactory 
4. He would make none, I feel sure. As parents, we thought Northeast-
ern Oklahoma A & M College was a valuable educational experience, 
and liked its insistance on liberal arts as well as technical 
courses. 
5. None - I thought it was a well balanced program. 
6. I feel from talking to my past instructor that any modifications I 
would suggest have already been made. 
7. Northeastern Oklahoma A & M College has an outstanding program for 
business majors and anyone who wants to learn the computer business. 
8. I felt that the program was handled very well, while I attended 
Northeastern Oklahoma A & M College. 
9. At the time I attended Northeastern Oklahoma A & M College the 
courses in my major were more than adequate and average. I feel 
that the only change would be more updated equipment and machines 
in the data processing department. The change which I understand 
has been made was in my opinion necessary. 
10. I realize that you have already made a lot of changes, but I feel 
that having an IBM computer would have been beneficial. Also, I 
wish there had been more on disc applications, JCL and utility 
programs, especially the sort merge. 
11. I would like to have had a mathematics course at Northeastern 
Oklahoma A & M College related directly to technical education, 
dealing with construction type problems. 
12. Encourage students to take statistics and strengths, both courses 
of physics, and math through calculus, especially those who plan 




Make major courses more 
more math requirements. 
mentary. (beef up) 
Know math better 
Take more math 
practical. (more on the job work) Require 
Make non-major science courses less ele-
16. I would make a change in more math courses and one in personal re-
lations. (interviews, technical writings, and formal writing) 
17. I would require a supportive area like in business or math de-
pending on interest and or college transfer requirement. 
18. Add additional accounting courses and math. Accounting is first 
choice and math is second choice. 
19. I think the non-majors course in electronics should only be 
teaching electricity involved in practical use. 
20. I would like to have taken a few more electronics courses. 
21. Strengthen my electronics knowledge 
22. Something in the line of human resources or general management 
23. I believe an industrial safety course would be beneficial due to 
the recent OSHA regulations and inspections. 
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24. There should be a technical writing course and also you should take 
accounting classes regularly. 
25. Possible to have taken a course in drafting and blue print reading 
26. More auxiliary and supporting technical education welding, machine 
design, electronics 
27. I would change all the book work I did and just stick with my major. 
It will give me more experience in my work. 
28. Add more woodworking and carpentry courses 
29. Improve carpenter courses by lengthening them and actually doing 
more of the tasks on things like portable buildings, etc. 
30. Revise the credit system for the auto-shop. Encourage dealers in 
the area to provide training programs, so the student can prac-
tice if nothing else minor tune-up. 
31. We should have had more time for lab work in my major. I didn't 
see much point in courses like English, History, and etc., that 
didn't pertain to a major in mechanics. 
32. More theory was 
nology courses. 
work he is most 
needed in the machine technology and welding tech-
The student should be orientated as to the type 
likely to be faced with. 
33. Might add an advanced class in pipe welding and blue-print reading 
34. I feel much more emphasis should be placed on electronic 
cations in its various forms - broadband, digital, etc. 




35. Supplement one of the second year courses with some recognition of 
large power applications and relate its effect on the overall 
electronics industrial base. 
36. More computer science courses 
37. I would probably attempt to replace the electronic connnunications 
book if possible and possibly make the course more credit hours. 
38. FCC license 1st, 2nd, and 3rd Elements 1, 2, 3, and 4. Everyone 
passing a A. A. in Northeastern Oklahoma A & M College's Electronics 
program would be able to pass the above licenses. 
39. Should increase all area of the EET Program; with special consid-
eration for a particular speciality, etc., Bio-Med; Communication; 
Computer; Industrial. 
40. More courses in digital electronics 
41. Upon my experience, I think more bench work and less theory. The 
only place a person will learn, is getting into a piece of equip-
ment. 
42. In the electronics area, teach and practice more trouble shooting 
techniques and systems analysis in trouble shooting. A television 
set for buging and debuging would present a good system to work on. 
We log wells in a truck on location, sometimes 150 miles from base. 
When we have a problem we must know how to find it so that we can 
determine if we can fix it or if we need different tools or panels, 
and time is very important. I feel that the electronics depart-
ment is in good shape and up to date, and the rest of the techni-
cian education program is in good shape. If you would like to 
have more information on Presser Atlus Well Loging, let me know. 
43. Now used at our company is tolerancing and dimension, and it is 
very difficult to learn. It is required of us to learn it. The 
book used is Dimension and Tolerancing ANSI yl4.5-1973. We were 
given a short course from an Oklahoma University professor, but 
no one really learned anything except how to look it up in the 
book or notebook we were given. We also use all decimals instead 
of inches. I wish we would have learned to change back and forth 
easily. 
44. Add directly related courses to industry type drafting and design 
courses such as civil, pipeline, pressure vessel instead of pro-
duction illustration courses. 
45. Use more ink in drafting classes 
46. Should offer TPGII - I; More accounting and math required 
47. Perhaps more operation time on computer 
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48. I understand the educational program was changed somewhat after 
I graduated with the acquisition of the IBM 360. With knowledge 
of the new techniques used in business, I would add introductory 
and technical type courses in structured programming, the pro-
grammers team concept, and other efficiency oriented techniques. 
Also, some type of seminar or 1 hour course for second year stu-
dents which could guide them into an area of computing which in-
terests them. Such a course could include discussion of the types 
of jobs available in a computing facility, new advances in hard-
ware and software technology, what to expect in a four year insti-
tution and other timely subjects. I know this overlaps somewhat 
with the counseling aspects, but it would be one way to reach all 
the students. I think it would be very beneficial (and interesting) 
to those students who are not quite sure what they really want to 
do. 
49. Delete all "electromechanical machines" courses. Implement a 
Business (M6MT/Administration) oriented class. Evaluate hardware 
and software companies. Deemphasize programming/emphasize data 
processing. 
50. Provide "hands on" computer operation courses. Stress file organ-
ization - layout. Provide examples of industry system operation. 
51. I would take more courses with work dealing directly with the com-
puter itself. 
52. Add PLI to curricultnn, more teaching and use of job control lan-
guage. 
53. Write programs that are similar to a production environment of a 
normal working job. Give students a general idea what it is like 
working in a business environment. 
54. More of a business course schedule recommended. PLl, advanced 
Cobol, and JCL courses extended. For people who do not plan on 
going for additional education a possible operations class. A 
course for computer management and terminology. Course work deal-
ing with online-teleprocessing concepts and terminology. For 
people interested in systems work a course on internals, advanced 
assembles, system generation and device configuration. 
55. More and better explanation of the new computer systems and their 
use (batch processing, terminals, time sharing, remote job entry). 
56. A class on computer hardware a~d installation 
57. One of the main things I would have changed while I was attending 
Northeastern Oklahoma A & M College would be offering higher level 
prograrrnning such as: PLl; System Design; Basic on Assembler. 
58. Give each student very extensive operating time on your new compu-
ter. More operating experience that they have, it will be easier 
for them to get a job in data processing field. 
59. Stronger analytical program for accounting and business majors. 
Very often we are asked to make a comparison study, for example, 
and often find an effective method slow to develop. 
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60. I would make courses, directly related to the program, more rele-
vent to present business needs. 
61. Possibly advanced classes or accelerate classes for those who can 
advance faster than others. 
62. Additional Data Processing elective courses. To allow greater 
scope of system backgrounds. Thus enhancing the students know-
ledge of a variety of systems and equipment. 
63. I would have the advisors find out where the student plans to 
attend school upon completion at Northeastern Oklahoma A & M 
College. Then build their program around that. 
64. Get more basic courses if going on to a four year college. 
65. Coordinate degree requirements for Northeastern Oklahoma A & M 
College with degree requirements for Oklahoma State University. 
Since most go on to Oklahoma State University found many courses 
would not .transfer or had to be retaken and some need not be taken 
at all. It would save considerable time and expense. Get an 
Oklahoma State University catalog and a EET degree requirement 
sheet. Thanks a lot for everything you did for me at Northeastern 
Oklahoma A & M College If you are ever in Houston 
look me up. 
66. Divide the class a little more and not have beginning students 
with the advanced students. 
67. I would have changed my major to either welding or industrial 
electricity. 
68. A more strict grading system. I think I for one was over graded. 
69. My technician education program was set up very nicely. However, 
at the time of my schooling the instructor of my speciality was 
"not up to par", causing the program to be less than what it 
should have been. I understand that this problem with the program 
has been resolved, and this is the reason for my checking of 
question number 20 as "yes . " 
70. I had no respect for a Mr. and his teachings; he contributed 
little and devoted less to my learning. 
71. I think that classes like History, Government, and English should 
be deleted and some kind of design course that is more closely re-
lated to actual job experience is added. If a person had not 
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previously had education in their special subject, I would recom-
mend the program. If a person had already completed a high school 
technical course, I would suggest that· they try to get work ex-
perience because the fact that they have a degree in that course 
does not mean much to employers because you still have to start at 
the bottom just as if you had a one or two year course. Experience 
goes farther than a degree. 
72. Upgrade the quality of the technical courses, (strength of mate-
rials, calculus, physics, electronics) so they would cover the 
complete spectrum of each subject. 
73. I would have majored in Machine Shop. I've seen that when condi-
tions get tight in a large corporation such as the one I work for, 
the draftsmen are among the first persons to be laid off. I have 
a much more secure job as a aircraft assembler than the highest 
paid draftsman in the whole company. I don't believe I'd major 
in drafting if I had it all to do over again, however, I do feel 
that and are among the finest instructors to be 
found in this country. 
74. I was very displeased to find that the absence of "statics" from 
"Statics and Strengths of Materials" has tremendously hurt me in 
my major. 
75. I would not go into computer education being a woman and living 
in the Miami area. 
76. Make courses more complete, tougher. Weed out those that don't 
belong. My guess would be less than 10 percent graduating would 
be qualified to begin progrannning most businesses. 
77. There is too much time spent in the educational facilities of 
today on irrelevent topics. More emphasis should be placed upon 
training which will prepare you to make it in the real world. The 
real world is not quite the same as the one the schools would have 
you believe in. 
78. I would change my technical education completely . 
APPENDIX H 
COMMENTS MADE BY GRADUATES 
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1. In response to questions 16 and 18 I would like to inform you that 
I am presently looking for a teaching job in the field of indus-
trial arts for the following school year. After I left North-
eastern Oklahoma A & M College, I went on to get my teaching de-
gree at Northeastern Oklahoma State University. I graduated in 
December of 1976 and was unable to find a job. 
2. Item 12E: Even though these courses have had no effect on my con-
tinued education I am still required to take 8 hours of humanities 
and poly science. Northeastern Oklahoma A & M College offers the 
best technical program, and is highly spoken of at Oklahoma State 
University. Item 9: Even though I obtained financial aid, the 
~-- -~~~~- ___ was very unfriendly and unconcerned. This 
man does not fit in the environment I found at Northeastern Okla-
homa A & M College. 
3. You should help students who have decided to go to a four year 
school prepare better. School doesn't place enough emphasis 
toward anything needed for four year degrees. Not everybody wants 
to stop at an A. A. degree of technical training. 
4. I believe that Northeastern Oklahoma A & M College has a fine pro-
gram and that the instruction is tops. The only problem I can see 
is that the student planning to go on need more science courses, 
writing, and accounting. Also math in the tech program. I believe 
that is a fine instructor and has helped me a great 
deal. If you need more information I will be glad to help in any 
way. I want Northeastern Oklahoma A & M College to stay strong in 
its tech program and help it to improve. Thanks for asking. ---
5. The technical education program at Northeastern Oklahoma A & M 
College was excellent, however, I do not feel I can say the same 
for the continuing program at Oklahoma State University. When one 
graduates from Northeastern Oklahoma A & M College in the tech ed 
program, he or she feels prepared for most challenges in industry. 
Mr. Keep it up ! 
6. Northeastern Oklahoma A & M College's electronic program is supe-
rior compared to Oklahoma State University. The lab equipment is 
the big difference. The type of personal help offered by the in-
structors is absent at Oklahoma State University, where as North-
eastern Oklahoma A & M College was more concerned. 
7. The electronics technician program at Northeastern Oklahoma A & M 
College was very good due to the competence of the instructor 
Mr. There would be a great loss in the program if he left. 
I wish he taught. in a four year college. 
8. Mr. , "Hi", hope to get around and see you some time. If 
your electronics class going down the river this year? If so, 
when? This year is very hard in trying to hold a 2.00 GPA. I 
would rather be at Northeastern Oklahoma A & M College anytime. 
Drop me a line if you get a chance. Your worst student. 
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9. The courses there are on a par with the engineering courses here. 
They are much better than the EET courses here. 
10. I was only enrolled in these technical courses for one semester, 
but I can make a high opinion of Mr. as a teacher, not only 
is this my opinion but one of all the kids I know that were enrol-
led in his courses. As for my counselor, I am very much dissatis-
fied with his efforts. For the most part I would advise friends 
of mine to attend the four year institution and avoid the hassle 
of losing credits by transferring and prolonging their education. 
11. If I were to advise anyone about going to college with thoughts of 
obtaining a B. S., I would say they should go directly to the four 
year university. The big problem I saw was in all cases the basic 
and fundamental classes such as calculus, strengths, electronics, 
and physics did not cover the complete subject well enough to give 
you a concrete foundation for further study of the sciences. This 
was not all Northeastern Oklahoma A & M College's problem because 
I seriously doubt that any two year school could cover the same 
material in detail. Oklahoma State University was very thorough in 
the study of fundamental materials. 
12. I felt Northeastern Oklahoma A & M College prepared me quite well 
in the drafting department for entering mechanical design tech-
nology, with the one and only one exception of the missing statis-
tics course. 
13. I am planning on going back to college and get a master in Business. 
14. Northeastern Oklahoma A & M College's computer science department 
and staff far exceed the educational requirements I have found at 
all other colleges, vo-techs and private schools I've attended. 
15. I feel like electronics was the only technical course I had. Since 
attending Northeastern Oklahoma A & M College I have taken refrig-
eration and welding at Tulsa Vo-Tech. I learned very much. My 
other classes at Northeastern Oklahoma A & M College I feel were 
very valuable to me. I will always have that knowledge. 
16. Although the work is doing is not directly related to his 
tech speciality (welding), he could not have gotten this job with-
out the training and degree from your school. 
17. I think someone should go out and see what types of jobs are done 
by different companies and design studies along this line of work. 
Examples are concrete pump bases, electrical wiring diagrams, and 
installation of whole pump stations. In other words just go into 
more detail because I think that it is unfair for a person to work 
hard for a degree and have to start at the bottom with high school 
graduates, etc. 
18. For about a year and a half after I left Northeastern Oklahoma 
A & M College I worked in a data processing installation. I found 
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the equipment at Northeastern Oklahoma A & M College obsolete. 
Most people just getting out of school must start as a computer 
operator, so if they had modern machines to practice on in school 
that would advance them terrifically once they found employment. 
19. The only thing I felt was needed in the computer science courses 
were more high powered equipment to allow for better training for 
the real world. I feel the new system has done this. 
20. I understand that data processing department has implemented an IBM 
360 system which is a vast improvement over the equipment available 
at the time of my study. However, this system is obsolete industry 
wide. Higher education institutions should not be allowed to in-
struct with outmoded equipment and design features. 
21. If you need any additional information feel free to write me. If 
you have any students which you would recommend for a fulltime job 
which graduates in May or this fall please pass me their name. I 
will recommend them to be reviewed for a possible interview. I 
know of a few places in town which are hiring. I thought you would 
enjoy the attached article. Have a good semester. 
22. The main problem with a lot of programmers or system analysts that 
come out of college is their inability to evaluate beyond one pro-
gram at a time rather than to see a whole system at a time. If a 
system design course was offered to let the student see a whole 
system from start to finish, it would help to alleviate the problem. 
23. My present unemployment problem is caused by lack of experience. 
That's why each student in the Data Processing field should be 
given as much as possible operating time on the computer. Then 
when they leave Northeastern Oklahoma A & M College they can have 
their A. A. degree plus two years on hands experience with an up-
to-date computer. 
24. The type of work I do does not include programming. 
25. Northeastern Oklahoma A & M College's electronics department was 
going through a major change while I was attending from 1971 to 
1973. Because the course was disrupted, it isn't really fair that 
the program as a whole be judged by the progress of myself or the 
other students of electronics of those years. 
26. You ought to have whoever signs these letters to type his name 
under his signature. 
27. On item 10 I am not quite sure what a development course is. On 
item 12 the reason for the 0 rating is my job is not computer re-
lated. 
28. In response to question 4, I completed vocational non-college 
courses while attending Northeastern Oklahoma A & M College. 
29. Questions 12 and 13 are hard to answer because most of the areas 
do not really apply to me. Also none of the categories in ques-
tion 18 are the area I'm actually in. 
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30. Any technical course is well worth the time and efforts but I 
suggest that the school try and involve the off campus student in 
something. In my opinion this would help to motivate interest and 
a sense of purpose into the person. 
31. As a rule Northeastern Oklahoma A & M College is a good Technical 
Junior College as far as the educational process is concerned. 
There is a need, however, for more student social activities not 
for the purpose of making college fun but for the purpose of keep-
ing students out of trouble on campus. I believe also that the 
student senate should not be soulfully responsible for creating 
more activities. 
32. The cafeteria food is not sufficient and needs improvement. Also 
better security on campus, but not too strong and confining. There 
is a large waste of government financial aid. (money not given to 
most deserving and the rules need to be changed and revised) 
33. Say "Hi" to Mr. for me. 
34. It was a pleasure to attend this fine college. 
35. I enjoyed Northeastern Oklahoma A & M College, the students, and 
teachers were great. 
36. It is my opinion that Northeastern Oklahoma A & M College has one 
of the finest technician education programs, as well as instructors, 
of any college or university in this area. I would highly recom-
mend it to anyone interested in this field of study. 
37. The objectives of a college are the criteria by which a curriculum 
must be set up. Generally a Junior College needs to first decide 
whether to train for employment or for further education. The 
perfect situation would be one in which a student could gain mar-
ketable skills and at the same time collect that education that 
would allow him to continue his educational persuit. Within 
Northeastern Oklahoma A & M College's organization this is an 
easily accomplished task, if the student knows his wants. 
38. I think the technology at Northeastern Oklahoma A & M College is 
one of the finest for a two year school. 
39. The computer science courses at Northeastern Oklahoma A & M 
College are very good and the instructors are very good. 
APPENDIX I 
RESPONSES TO "OTHER" FACTORS CONTRIBUTING 
TO THE DECISION TO MAJOR IN TECHNICIAN EDUCATION 
AT NORTHEASTERN OKLAHOMA A & M COLLEGE 
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1. Not particular, but I would have rather attended a four year 
institution 
2. Oklahoma State University 
3. Scholarship and department job 
4. It was the nearest one to my home 
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5. Started Northeastern Oklahoma A & M College in 1966, dropped out, 
went to the service, came back to finish my two year program 
6. The price of the college hours 
7. Low cost of tuition 
8. Could not afford to go to a four year institution 
9. Had a regents scholarship for tuition and could live at home 
10. I applied to your college and two in New York. I was accepted to 
your school and one in New York. The distance to New York and 
.Oklahoma was the same from Georgia. I picked Northeastern Okla-
homa A & M College because the courses sounded the same as the 
New York school, and I had never seen Oklahoma. 
11. Actually I took only a non majors electronics course 
12. Courses offered met Ford Motor Company scholarship 
13. I entered a practical field that I can use for the rest of my life 
14. My major was electronics. I really wished I had learned industrial 
electricity and house wiring. 
APPENDIX J 
RESPONSES TO "I WOULD HAVE PREFERRED TO 
ATTEND ANOTHER INSTITUTION; HOWEVER," 
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1. I chose Northeastern Oklahoma A & M College because of a tuition 
scholarship I received, and to play baseball. 
2. Most four year institutions did not offer the technical course 
that interested me. 
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3. I believe junior college is excellent for whatever purpose desired. 
4. Finances minimized my choice 
5. Others were over my budget 
6. Due to the fact I was from a small school I felt a middle step was 
required before a university. 
7. Northeastern Oklahoma A & M College was a small college and coming 
from a small town it was a big help. 
8. Financial problems 
9. Lack of finances prevented me from attending Kansas University. 
10. It would cost less to go to Northeastern Oklahoma A & M College my 
first two years of college. 
11. Since I was learning a trade, a technical school would probably 
have been more sufficient. 
Royce Kent Tunnell 
Candidate for the Degree of 
Master of Science 
Thesis: A STUDY OF NORTHEASTERN OKLAHOMA A & M COLLEGE'S TECHNICIAN 
EDUCATION PROGRAMS AND GRADUATES FROM 1971 TO 1976 
Major Field: Technical Education 
Biographical: 
Personal Data: Born in Miami, Oklahoma, April 15, 1950, the son of 
Mr. and Mrs. Leonard H. Tunnell. 
Education: Graduated from Miami High School, Miami, Oklahoma, in 
May 1968; received Associate in Arts degree in Electronics 
from Northeastern Oklahoma A & M College in 1970; received 
Bachelor of Science degree in Technical Education from Okla-
homa State University in 1972, completed requirements for 
the Master of Science degree with a major in Technical Educa-
tion in July, 1977. 
Professional Experience: Equipment Specialist, Oklahoma City Air 
Material Area, 1972-1973; Electronics Engineering Technolo-
gist, Telex Computer Products, 1973; Electromechanical In-
structor, Central Area Vocational Technical School, 1973-1974; 
Electronics Instructor, Northeastern Oklahoma A & M College, 
1974-1977. 
Professional Organizations: Phi Delta Kappa, Oklahoma Technical 
Society, Ancient and Beneficent Order of the Red Red Rose, and 
International Association of Turtles Inc. 
